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TEACHING ENGLISH GRAMMAR USING INTERNET RESOURCES

Abstract. This paper focuses on revealing the current situation of using
Internet resources to teach English grammar in Kazakhstan’s schools. The purpose of
the study is to investigate the efficiency of using internet grammar resources and the
obstacles students encountered during online learning due to COVID-19, so as to
help teachers to be familiar with, prevent and improve. This paper proposes a
hypothesis: if teachers use Internet resources when teaching English grammar, then
Internet resources can help teachers improve students' grammar skills and
knowledge and have more advantages than traditional language teaching. This
research is divided into three stages, using mixed research methodology (it involves
collecting, analyzing and integrating quantitative and qualitative methods). The
subjects of this research are fifty school students and nineteen school English
teachers. The results show that schoolteachers do not use internet grammar resources
in English lessons, while students use it by themselves for additional practice. In
addition, the findings represent that it is effective to teach students by using internet
grammar resources and it improves their grammar knowledge and skills. This work
revealed the obstacles that students met during studying online and the contribution
of these results will help teachers and educational system to avoid them in the future
or to turn those problems into advantages to rise the effectiveness of online studying.

Keywords: English teaching, grammar, internet resources, school teachers

Introduction. In the context of the Internet era, English teaching faces
unprecedented opportunities and challenges, it is well known that grammar is the
key point of English learning, but it is also a difficult part of teaching English.
Richard Nordquist goes into more detail about the role of grammar in a language
and gives examples: «The grammar of a language includes basic axioms such as verb
tenses, articles and adjectives (and their proper order), how questions are phrased,
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Teaching english grammar using internet resources

and much more. Language cannot function without grammar. It would simply make
no sense—people require grammar to communicate effectively. Speakers and
listeners, authors and their audiences must function in similar systems to understand
one another. In other words, a language without grammar is like a pile of bricks
without mortar to hold them together”[1].

Internet resources such as education portals, virtual libraries, and virtual
resource centers are very useful for teachers and students.» [2, 87].» Since teaching
grammar is a complex teaching process with multiple interacting factors, simple
English materials cannot meet the needs of students at different levels and in
different professions» [3, 100]. Therefore, it is considered marvelous to combine
teachers teaching grammar teaching with online resources.

Teachers should become the leading innovators of students to use Internet
resources in language teaching. “However, if only text-based materials (such as PDF
or Word documents) are used in online English resources, it will not make any
difference. Multimedia elements are added to the English learning resources, which
can be considered an essential part” [4].

Internet grammar resources can be used as an alternative way to help students
improve their knowledge of grammar. Chun and Brandl also suggest that the diversity
of network resources and multimedia capabilities make them an attractive
teaching/learning tool [5, 260]. The internet provides additional language activities,
which offer students to have extra classes from their specific language learning area.
Teachers need too obtained, very detailed teaching strategies for learning/teaching
grammar through various websites and testing learners' knowledge.According to Lin,
there are two main types of Internet grammar resources: teaching resources and
information-based grammar resources. Teaching resources provide teachers with the
materials they need to teach grammar based on the information of grammar resources
are the sites that provide messages about grammar projects [6, 11]. “There are different
sites with query tasks or only grammar descriptions and examples. That's why,
educators have to carefully select and adjust the available resources” [6-7].

With the popularity of mobile technology and the growth of apps, learners can
use mobile apps to improve their English grammar skills. Here Rajib Ahmed
recommends some of the most commonly seen software used to learn grammar.

1. Learn English Grammar- Helps scholars improve grammar, especially
grammatical accuracy.

2. Duolingo - One of the biggest attractions of Duolingo is its gamified
learning system: instead of the usual course learning, Duolingo builds your course
into a skill tree and rewards you with «skill points» for completing the course,
achievements that track the progress of the scholar, and a life system that encourages
you to answer each question correctly.
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3. Mango languages for libraries - This application provides access to more
than 30 foreign language courses in the user's native language. The app focuses on
vocabulary, pronunciation, grammar and culture for effective communication.

4. English Grammar in Use -Raymond Murphy's «English Grammar in Use» is
the world's best-selling grammar book for intermediate-level English learners. After
downloading the starter pack, you can purchase all 145 grammar units or just the
units you need [8].

Piaget put forward the constructive theory for the use of network resources to
grammar teaching provides a relatively solid theoretical basis, deep connotation, rich
content [9]. In the concept of constructive, students become the main part of learning,
requiring teachers to guide students to use all available resources in the learning
environment as guidance, and make full use of the initiative of learning, smooth the
knowledge absorption, digestion and final construction.

However, in this process, the use of Internet resources in the background of
English grammar teaching still has some problems to deal with. Tingting Liu on the
book: «English learners use network resources to learn English application practice»
stressed that network resources are not entirely useful for teaching English grammar:
first of all, the number of resources available on the Internet is very large, these
resources are uneven, there is a lot of wrong information, then teachers/students
need to spend a lot of energy Screening resources, will waste time and energy,
consumption of learning enthusiasm, reduce learning efficiency [10].

The use of network resources to teach English grammar still has some
problems, but cannot deny that the network resources on English grammar learning
can produce objective value, far more than the negative effects it can bring. Liu Na
put forward some suggestions to teachers: First, the content of the Internet is diverse,
but not necessarily suitable for every student, so teachers must seriously choose, pick
out the resources that are suitable for teaching. Second, after selecting the content, it
should be arranged appropriately. How to use and when to use them in teaching will
be the key to determining whether these resources are used properly. Third, in the
real use of network resources, but also to maintain the role of teachers' guidance, not
to let students be attracted by a variety of colorful network resources, and ignore the
knowledge of these resources, otherwise, the use of network resources will play a
counterproductive role. Fourth, the teacher must let the network resources play a
supporting role in teaching, as a supplement and extension of the curriculum content
[11].According to Kazakhstani scientists there is a huge impact of technology on
learning process: “In parallel with the development of technology, the usage of
technological tools has expanded and it has started to be actively used in education
and training environments” [12, 192].

Methodology and research methods. Methodological part includes two
units, where the author explained the research type, how the author conducted
methodology and made research is provides information about participants,
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procedures and research tools.Current study researches by using mixed research
methodology (it involves collecting, analyzing and integrating quantitative and
qualitative methods).

Participants in this study were students of different age(between seven and
eighteen), from an English language educational center CES for you, where the
experiment was held. Participants of the first survey were the teachers, who work in
the same Educational centers and have working experience of teaching English at
schools. The center is located in Umralieva st.56A, Kaskelen, Kazakhstan. There are
more than three hundred students, who attend English lessons on a fee basis and
study in a group of ten students. One of the researchers was a practicum student
from Suleyman Demirel University.

This study was conducted on the basis of methods and techniques
corresponding to the age, national and individual characteristics of students, the
degree of their language and literary training; coordination of the work of teachers of
the English language and methodologist in the aspect of developing thematic
planning and conducting grammar lessons;

Primary data collection was applied. This research is mixed because it
involves numerical calculation of the results of experiment and it has two open
questions to collect teachers and students’ suggestions to improve teaching English
at schools. The main tool of data collection during the experiment were tests and the
survey which obtained answers by using Google Forms format.

- theoretical: investigate and analyze validity and reliability of definite
resources, relevance, methods of teaching grammar in foreign language. Students’
preferences, analysis of existing internet grammar resources, and teaching aids;

Discussion and observation. Students and teachers had to give their
responses in online Google forms questionnaire, about the situation of using English
grammar internet resources at schools. These THREE surveys consist of 32 multiple-
choice questions and 2 open questions. Fifty students from secondary school and
nineteen teachers participated in this survey.

Data is analyzed through mixed data analysis techniques, such as collecting
and counting the number of votes for separate questions in the questionnaire,
collecting participants” own opinions in an open-ended question form. Findings were
derived from emerging themes. Responses to the questions of the questionnaires and
tests are presented in tabulated forms.

Table 1 - Teachers' and Students' Responses about the Use of Internet
Grammar Resources at school

Questions:
1. In an English lesson, there is a use of Internet grammar resources at school

2. School teachers provide students with additional grammar materials from Internet
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resources as a home assignment
3. Students use internet grammar resources for additional practice

Questionl Question2 Question3

Student Teacher Student Teacher Student Teacher
Never 17 3 8 4 8 0
Very rarely 14 8 21 6 21 0
Rarely 10 2 7 7 7 0
Occasionally 5 2 9 1 9 7
Frequently 4 3 5 0 5 11
Very frequently 0 0 0 0 0 2

Readers can see the representation of the results that determined the condition
of using Internet grammar resources at schools (Table 1). The researchers decided to
represent the results here with the numbers of participants, not percentage, because
it can give concrete numbers and show exact difference, while percentages do not
give people exact numbers of votes and readers can assume that actual number of
votes is higher or even lower than it actually is.

The results:showed that teachers mostly do not use or use internet grammar
materials very rarely in teaching the English process. Not surprisingly, the same
situation is with the additional internet grammar resources as a home assignment-
teachers in general very rarely, rarely or even never give students internet grammar
resources as a home assignment. Nevertheless, surprising fact which researchers
found out is that students, not being influenced by their teachers, frequently and
occasionally use internet grammar resources for themselves independently, which
shows their self-consciousness and that they care about their grammar learning, also,
the interesting fact is that teachers are aware of it.

Table 2 - Students” Responses about Obstacles they Met During Studying
Online

Questions Strongly | Disagree | Neither Agree | Strongly
disagree agree or agree
disagree
My online lesson's timetable is | 31% 31% 11% 17% 7%
convenient for me.
The process of learning | 15% 11% 37% 19% 15%

grammar online is more
interesting  than  traditional
grammar teaching at school.

Online grammar teaching is 7% 37% 31% 21% 2%
more useful than traditional
grammar teaching at school.

Substantial assistance was| 4% 10% 37% 47% 2%

provided by online grammar
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teaching.

During online lessons, teacher 37% 21% 17% 19% 4%
has enough time to pay attention
to every student.

I'm easily distracted by | 4% 13% 8% 39% 35%

something during online classes.

This table represented all the participants’ responses (Table 2), about the
obstacles they met during online studying and their overall opinion about the
effectiveness of using internet resources for learning grammar patterns.

Obstacles: During online studying, most students had the problem with their
online lessons” timetables and schedules, which made the online studying
inconvenient for them. In addition, one of the problem students met was teachers’
inability to pay attention to every student and help them with their problems.
Because there were many students and all of them studied online, without the
possibility to ask teacher about the problems face-to-face, the questionnaire identified
such problem. In addition, one of the disadvantages studying online was distraction
of students during the online lessons, because of different reasons.

As the results showed,most of the students get distracted by something and
may not understand the materials well. Half of the students pointed that they did not
have enough time to follow teachers” instructions and explanations, which leads us
to assumption that the students’ subject’s knowledge may lower. However, the
interesting finding was that students do not find it difficult to study English
grammar by using internet resources.

In the question of whether studying online is more interesting than traditional
teaching or not, number of students” opinions ‘for’ and ‘against’ was equal and other
students voted for neither agree or disagree which left this question without definite
result. However, the question which helped to identify, which way of teaching
grammar is more useful, online or traditional teaching, students defined traditional
as the best one. Students also agreed that learning grammar using internet resources
provide substantial assistance. The question whether it’s possible to learn grammar
within online courses with the help of doing internet grammar exercises, equal
number students of students agreed and disagreed, while other half voted for neither
agree nor disagree which left this question without leading result.

Table 3 - Teacher s' and Students' Preferences of Internet Grammar Resources
Questions:
1. What kind of internet resources do teachers use to teach English grammar?
2. What internet grammar resources are the most convenient for students?
3. What kind of online grammar resources are the most interesting for students?
(question for students)
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Questionl Question2 Question3
Student Teacher Student Teacher Student Teacher

Worksheet 20% 57.9% 28% 73.79% 27%
tutorial video 12% 5.3% 30% 68.4% 24%
Website 8% 5.3% 26% 10.5% 20%
Application 4% 5.3% 30% 57.9% 23%
Presentation 42% 63.2% 4% 42.1% 3%

Other/don’t use 6% 10.6% 14% 5.3% 3%

There are presented results of participants’ responses in the questionnaires
about their preferences of internet grammar resources (Table 3). Results: most of the
students think that the most convenient grammar internet resources are tutorial
videos and applications, then worksheets and websites. Teachers assumed the same
options for their students, but the difference is that they assumed PowerPoint
presentations as a convenient tool for students, which actually, is not.

In addition, participants were asked to identify which grammar internet
resources they have in a lesson. Not surprisingly, the higher score got PowerPoint
presentations and worksheets with grammar tutorial videos. For the question, which
asked to identify the most interesting and relaxing internet grammar resources for
students, PowerPoint presentations stepped ahead and a little bit less worksheet,
grammar tutorial videos, applications and websites.

This question was aimed to identify the methods teachers use to teach English
grammar at school. 45% of students (25) noted that teachers use a single method of
teaching grammar rules, not flexible, while other 39% of students (22) claimed that
teachers use many examples from the textbook to explain grammar, and only 16% of
students (3) agreed that teachers use many examples to explain grammar from
network resources. Readers can see that students’ point of view is proved by
teachers’ votes; most of them chose the same options. 13 teachers out of 19 thinks that
the main problem with teaching English at schools is that they use single method and
too many examples from the textbook, which leads to negative consequences in
students’ grammar learning. Only four teachers out of 19 use examples from network
resources, which is the least chosen option. In conclusion, these concurrent responses
led researchers to find out that nowadays, teachers and students know about the
current problems in teaching English grammar at schools, such as inflexible teaching
models and too much attention to the use of the textbook. The responses of this
survey question reveal the real situation of the use of internet Grammar Resources at
schools and almost none of teachers pay attention to it.

Students and teachers were asked directly about the problems of teaching
grammar at school. Most of the students (26) think that it is because they have
personal issues, whereas 16 other students think that there is inflexible teaching
model at school. Other seven students think that there is disengagement from
teaching and practice, which schools or teachers provide. One student thinks that the
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problem is limited level of teachers” knowledge, one student thinks that schools have
all those problems, another one agrees that teachers do not give clear instructions,
when only one student has no problems. Students” responses are quite similar with
teachers. Most of the voted teachers (15) assumed that the problem is students” own
reasons and 9 teachers voted for inflexible teaching models. In conclusion, these
responses led researchers to find out that nowadays, schoolteachers give preferences
to the traditional way of teaching and almost do not use internet grammar resources.
In addition, students are aware of the problems with the teaching English grammar,
they are self-conscious can accept their personal issues too.

This question here strives to identify the problems that secondary school
students have when they study English grammar at school. Both students and
teachers shared their responses. In this question, participants could choose more than

one option. 27 students agreed that basics of grammar are difficult to understand, 20
students noted that teachers do not explain clearly grammar patterns, 17 students
stated that they find English grammar lessons not interesting and boring and six
students claimed that there are too many fixed combinations and sentence patterns in
English grammar. In addition, there are eight people who named other reasons, such
as: five students had no problems at all, one student stated about lack of practice, one
student named personal issues and one student stated about teachers” incompetence.

Taking into account teachers’ responses, the readers can see that there is a

concurrency in students and teachers’ votes. Most of the teachers guessed right the
problems, which students meet during studying English grammar, that: Grammar
basics are difficult to understand, teachers” explanations may not be clear enough

and there are too many fixed combinations. Surprising finding is that only tow (10%)

teachers think that students are bored in the lessons and they have no interest in it,
which puts this option into 4" place. While according to the students’ votes, 17 out of
50 (34%) find it really boring.

Conclusion. From these results, we can conclude that most of the students
agree that basics of grammar are difficult to understand, say that teachers do not give
them clear instructions, find the school English lessons boring while teachers know
about their problems, but they almost never assume that students may not be
interested in the lesson at all. It may be one of the most significant reasons and
teachers may work on it to attract students’ interest.

The question aimed to collect students’ responses whether they think that
working on a lesson project in a group is better than doing it alone online and define
the reasons: Most of the students think that they can learn something new from
others, they can chat with other people and it is easier to finish project in a group.
Students value communicative side of learning more important than online teaching.

The question was asked in order to find out about the effects after learning
English grammar by using internet resources. The collected results showed that most
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of the students find it useful and beneficial, while only few students stated that they
have no differences with common grammar course books.

The question asked students about the reasons why they find it difficult to
study English grammar by using internet resources. Most of the students stated that
it takes a lot of effort to find suitable grammar materials, others” answer is quite
similar which means there are too many materials and they are chaotically
distributed on the internet.

The survey question aimed to find out the reasons why students could have
missed their online lessons. For most of the students the time of the lessons isn't
convenient or they have poor network connection.

The question was open, to ask students’ suggestions or tips for improving
grammar teaching at school. This survey question is the most interesting and
informative because it carries students” opinions and their suggestions for improving
grammar teaching at school. 26 students (52%) have no suggestions. Other students’
suggestions as follow: to make it more creative(add games); to improve our teacher’
knowledge; to install wi-fi in school and allow use phones; to let teachers have a lot
of knowledge and practice activities; to increase teachers” knowledge; to let students
practice more; to increase the quality of teaching; to give teacher’s knowledge about
kid’s psychology; to make own structure of teaching; to make lessons more
interesting; teachers turn off the interest in study; to be more patient and explain
every student carefully; to have more experience; to use smartphone more; teacher
speaks too much; invite new teacher; to include some games; to watch films in
English; to decrease home tasks; to make studying easier.

68.4% of the teachers (13) voted that they are satisfied with the situation of
Teaching English grammar at schools. Other 31.6% of teachers (6) shared their own
suggestions, such as: Practice more, to use more interesting ways to teach grammar,
to choose right web resource for students, to conduct more time for the language and
practice, to use real situations from life, to avoid choosing grammar instructional
videos which has too much entertaining.

These responses led researchers to the conclusion that half of the students and
teachers, even though they had issues with the learning English grammar at school, in the
end of the survey did not want to suggest any further ideas or solutions of the problems,
whereas the other half left their responses, to contribute for the future benefits.
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AYBIAIIBIH TIAIHIH TPAMMATUKACBIH MHTEPHET-PECYPCTAPABIH,
KOMEI'TMEH OKBITY

Anpgatna. bya wmakaaa KasakcraH MekTenTepiHAe arblAIIBIH — TiAiHIH
rpaMMaTMKaChIH OKBITY Ke3iHAe MHTepHeT pecypCTapblH ITalijalaHyAblH arbIMAAarbl
JKargayiblH aHbIKTayFa apHaAraH. 3epTTeyaiH MakcaThl — OHAAMH I'paMMaTHKaAbIK
pecypcrapapl namngalaHyAblH TUIMAIAITIH 3epTTey >KoHe MyradiMJaepre oJdapMeH
TaHBICyFa, OCBI Keagepridepai 60a4pIpMayFa >KoHe KeHyre kemekrecy yuin COVID-19
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caajgapblHaH CTYACHTTEpPAiH OHAallH OKBITY Ke3iHAe Ke3JeceTiH KeJepriaepai
aHbIKTay. bya Mmaxkasaga MyraaiMgep arblAIIBIH TiAiHIH I'paMMaTHMKAacCblH OKBITY
Ke3iHAe MHTepHeT pecypcTapblH IlaligadaHaThlH 0oaca, oaap My¥Fadimgepre
OKYIIIBLAapPABIH I'PaMMaTHUKaABIK OiAiMiH JKaKcapTyFa >KoHe A9CTypAi Tid yiipeTyMeH
caAbICThIpFaHJa KeOipek Haiija adyra KOMeKTeceTiHAirl Typaabl 004KaM >KacallApbl.
bya seprrey apaaac seprrey agicHaMachl (04 CaHABIK >KoHe calaAblK oicrepai
JKIMHay, TaaJay >KeHe OipikTipyAl KaMTHUABI) apKblAbl YII Ke3eHre OeiHreH. bya
3epTTey HBICAHBI — €4y MEKTeIl OKYIIIBICHI JKoHe OH TOFbI3 arblAIIBIH Tidl My¥Faaimi.
Hatmxeaep kepceTkeHgell, MeKTel My¥FadiMJepi arbplAIIBIH Tiai caOaKTapbIHAa
OH/alH I'paMMaTUKaABIK pecypcrapAbl IaiijasaHOaligbl, aa OKyLIblAapAbIH ©34epi
KOCBIMIIIA ToxXipuOe yIiH nangaaa"aasl. COHBIMEH KaTap, HoTuKeAep CTyAeHTTepre
rpaMMaTHKaHBl MHTEPHET pecypcTapblH MalijadaHa OTBIPBI YUpeTy TuiMaipex
eKeHiH >XoHe Oya oaapAblH OidiMAepi MeH AarAblAapblH >KeTiAAipeTiHiH KepceTTi.
bya >xympic Myrasimgepre >kKoHe 0iaim Oepy >XylleciHe OoaallakTa oOAapabl
DoaaplpMayfa HeMmece  OHAAlH  OKBITYABIH  TUIMAIAITiH  apTTRIpy — YIIiH
npobaemajapasl Naligara afHaAAbplpyra KOMeKTecy YIIiH HaTIKeAepdi IalijalaHa
OTBIPBII, CTYACHTTEePAIH OHAANH OKY Ke3iHje Ke3AeceTiH Kegepriaepai aHbIKTaAbl.

TyitiH ce3aep: arblAIIBIH TiAiH OKBITY, TpaMMaTlKa, MHTEPHET pecypcTapsbl,
MeKTeIl My¥FaaiMaepi
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Kazaxcknit HallMOHaAbHBIN >KeHCKI ITeAarorm4ecKiii yHUBePCUTeT,
Aamarsl, Kazaxcran
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Kasaxckuit HallMoHaAbBHBIN YHUBepcuTeT nMenn aab-Papadbu, Aamarsl, Kasaxcran
M.K. TYCYIIBEKOBA
EBpasuiickuit HalloHaAbHBIN yHUBepcuTeT uMenn /.H. I'ymuaesa, Acrana,
Kazaxcran

OBYYEHVE TPAMMATUKE AHT AMMCKOTO SI3LIKA C ITOMOIIBIO
VMHTEPHET-PECYPCOB

Annorammsa. JaHHasl CTaTbs ITOCBSAIEHA BBIABACHUIO TeKyIel CUTyaluu C
UCII0/Ab30BaHIeM peCypcoB 13 MHTepHeTa IIpU OOydyeHN! ITpaMMaTHKe aHIAMIICKOTO
a3plka B mKoaax Kasaxcrana. Ileapio mccaesoBaHUs — SIBASETCS  U3ydeHUeE
9 PeKTUBHOCTH UCIIOAB30BaHIS PeCYypPCOB IO I'paMMaTNKe U3 MHTEPHeTa U BBIBUTH
nperpagpl, ¢ KOTOPHIMU CTOAKHYAUCh YYEHUKM BO BpeMs OHAAlH-OOy4YeHMs M3-3a
COVID-19, ¢ 1eapo IOMOYb Yy4UTeAAM O3HaKOMUTBLCA C HUMM, HPeAOTBpaTUTh U
IpeoaoAeTh HTU IIperpabl. B ®TOi craThe IPUBOAUTCA TUIOTE3a: €CAM YIUTeAsd
Oy4yT WCIOAB30BaThb pecypchl U3 MHTepHeTa IpU OOydeHUM TIpaMMaTHKe
AQHIAMVICKOTO $I3BIKA, TO OHM MOIYT IIOMOYb YUUTEASIM YAYYIIUTb 3HAHNA
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rpaMMaTUKI y4yallUXcsl M II0AYYUTh OOABIIe IIPeMMYIecTB, B CpaBHEHUM C
TpaAULIMOHHBIM IIperoJaBaHMeM s3bIKa. DTO MCCAeAOBaHMe pa3jeleHO Ha TpHU
9Talla C MCI0Ab30BaHMEeM CMeIlaHHOM MeTOAO0AOTUM MCCAe40BaHMsA (OHO BKAIOYaeT
cOOp, aHaAM3 ¥ MHTETpalMIO KOAMYECTBEHHBIX I KauyeCTBeHHBIX MeTOJOB).
ObObekTamMy  4aHHOTO  MCCAAOBAaHMS  SABASIOTCS  IIATBACCAT  IIKOABHUKOB U
AeBATHaAllaTh IITKOABHBIX ydUTeAell aHIAMIICKOTO sA3bIKa. Pe3yabTaThl IOKa3bIBAIOT,
4TO IIKOABHbIE YYUTeAsl He MCIIOAL3YIOT pecypchl II0 TpaMMaTHKe U3 MHTepHeTa Ha
ypOKax aHIAMIICKOTO $3bIKa, B TO BpeMsA KaK Yydaluecs WCIOAb3YIOT —UX
CaMOCTOATEABHO AAsl AOIOAHUTEABHON HpakTuku. Kpome Toro, pesyabrars
IIOKa3pIBAIOT, 4YTO ©Ooaee 9PPeKTuBHO 00ydaTh CTY4eHTOB TIpaMMaTUKe C
UCII0AB30BaHNEM PeCcypcoB U3 MHTepHeTa U HTO yAydlllaeT MX 3HaHMS ¥ HaBBIKI.B
X0/e TOi pabOThl OBLAM BBISIBAEHBI IIperpaAbl, C KOTOPBIMU CTYAEHTBI CTaAKMBAAVICH
BO BpeM:sl OOy4YeHMs OHJalH, JMCIIOAb30BaHME pe3yAbTaTOB IIOMOXKeT yUUTeAAM U
cucteMe oOpas3oBaHMs M30eXaThb UX B OyaylleM 1AM HIpeBpaTUTL IPOOAeMbI B
IpeuMyIIiecTsa 445 MOBbIIeHN: 9(PPEeKTUBHOCTY OHAANH-00yJeHNs.

KaroueBbie caoBa: oOyueHre aHTAMIICKOMY SA3bIKY, TPaMMaTHKa, MHTepHeT-
pecypchl, IIKOAbHBIE YUUTeAs
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Kazaxckoro HalmoHa/ABHOTO >KEHCKOTO IleJarormieckoro yHmusepcurera, AamMarhl,
Kazaxcras.

Yersultanova Gaukhar Tileukabulovna — Doctor of Philosophy (PhD),
Associate Professor,Kazakh National Women's Pedagogical University, Almaty,
Kazakhstan.

Kenxekanosa Kypaaai KemxekaHKbI3bI — ¢uaocopus gokropsl (PhD), 8-
Papabu ateiHgarel Kazak YATTBIK YHMBEPCHUTETIHIH afa OKBITYIIBICHI, AAMAaThl,
Kazaxkcrah.

Kemxekanosa Kypaaaii KemxekaHKbI3BI — goktop ¢uaocopun (PhD),
crapmuii mpenoasaTteab Kaszaxckoro HallMOHaABHOTO YHUBEpCUTeTaIMeHM aAb-
Papabu, Aamarsl, Kasaxcras.

Kenzhekanova Kuralay Kenzhekankyzy - Doctor of Philosophy (PhD),
Associate Professor al-Farabi Kazakh National University, Almaty, Kazakhstan.

TycynOekoBa Maaynna JKanObipOaeBHa — IleJarorMka FbLABIMAAPBIHBIH
KaHAMAATHI, AH. T'ymnaes aThIHAAFBI Eypasmst  yATTBIK  YHUBEpPCUTETIiHIH
KaybIMaactsipbiaran IIpogeccopsr, Actana, Kazaxcran

TycynoekoBa Maanna J)KanObipOaeBHa — KaHAUAAT I1eJarormyeckux Hayk,
accoruposanHslit IIpodeccop EBpaszmiickoro HallMOHAABHOTIO YHUBEpPCUTETa VMeHU
/A.H.I'ymnaena, Acrana, Kasaxcran

Tussupbekova Madina Zhanbyrbaevna — candidate of pedagogical sciences,
Associate Professor L.N. Gumilyov Eurasian National University, Astana,
Kazakhstan
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