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ASSESSING STUDENTS’ ORAL PROFICIENCY IN COOPERATIVE
LEARNING (CEFR framework)

Annotation. This article discusses the method in which foreign language teachers
can check how well students speak when they work cooperatively. We looked at how
teachers can assess students’ oral proficiency using a framework called the Common
European Framework of Reference for Languages (CEFR). The study has several parts.
The theoretical part is devoted to the literature review on the topic of oral proficiency
development, application of cooperative learning strategies and CEFR standards. The
experimental part of the study consists of analyzing a survey of university teachers on
their attitudes towards this topic. The results of the study are important practically and
theoretically, since the study shows that the topic of assessing oral proficiency within
cooperative learning settings is an interesting topic for teachers. Some demonstrated the
interest in the aids in the form of a rubric that was developed by authors to address this
need. Several teachers also expressed a desire to participate in workshops devoted to
cooperative learning.

Keywords: oral proficiency, cooperative learning strategies, CEFR, assessment,
communication, teamwork, interaction, oral proficiency rubric.

Introduction. In the 17th century, Jan Amos Comenius, the father of modern pedagogy,
led the concept of teacher-centered learning, which has long dominated educational institutions
around the world. It is a type of learning organization where the teacher takes an active role and
students are passive listeners. The lack of opportunity to participate in the formation of their
knowledge on the part of the students is the main disadvantage of this type of learning [1, 176].
A few centuries later, educational scholars inserted the term “cooperative learning”, which
refers to doing work together in a group with people to accomplish certain educational goals [2,
176] or “accomplishing common goals” [3, 3]. Dr. Spencer Kagan’s article “Cooperative Learning;:
Seventeen Pros and Seventeen Cons plus Ten Tips for Success” explores the importance of
cooperative learning in a language teaching. In his view, by using the CL (cooperative learning)
strategy teachers and students can have structured tasks devoted to having logical and concise
discussions. This method promotes strong involvement. It offers equal opportunities for all
students to take part in conversations. It also helps in developing students’ communication
abilities [4]. Due to such advantages highlighted in the above article, this type of student-centered
learning has gained a foothold in classrooms as an effective method of encouraging students to
actively participate in the acquisition of knowledge.

In the view of the authors of the textbook “English language: the training of professionals
in higher education (master’s level): practical work” N.N.Osipova, M.P.Trofimenko, the role of
the teacher in modern realities varies from the traditional teaching style [5, 37]. Students are
required to be able to search, analyze, synthesize, and apply information independently. Thus,
skills necessary for a successful graduate such as responsibility, patience, and benevolence are
cultivated. Thus, this teaching technique places great emphasis on acquiring life skills and
knowledge at the same time.

Renowned experts in cooperative learning Johnson, Johnson, and Holoubek gave the
following definition: it is a method in which small groups cooperate to maximize the efficacy of
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individual and collective learning [6]. This approach is characterized by the fact that teamwork
is key in solving problems within the learning session and achieving mutual goals of knowledge
acquisition, enabling every student to take advantage of the interactional learning. There are
skills such as joint discussion, cooperation and support that are at the heart of cooperative
learning [7]. In addition, this method has been shown to be effective in practicing verbal skills by
encouraging active participation and engagement among learners. Cooperative learning creates
a favorable learning environment for the enhancement of oral proficiency. During cooperative
learning activities, learners dialog, negotiate meaning, and learn with the help of peers, all of
which are important components of oral proficiency development.

Speaking is a productive language skill with the aim of exchanging thoughts and ideas
between people. However, communicating in a foreign language is not always possible if oral
proficiency is not well developed. Verbal skills require the improvement of not only basic
language features such as vocabulary, grammar, and proper pronunciation. Due to a number of
problems in enhancing oral proficiency, it is required to select the appropriate tasks and teaching
methods that will increase confidence and fluency.

Developing oral proficiency is an integral part of mastering a foreign language, so there
is a great need to establish conditions in which students can organize themselves to practice
it naturally and enthusiastically. The cooperative learning strategy allows students working in
teams to communicate their thoughts and knowledge to each other by using the language as a
tool. One of the main challenges in developing oral proficiency for teachers is to assess this skill
adequately and correctly. Students need to be given feedback that can help them progress, rather
than contributing to the opposite effect. For this purpose, it is necessary to choose assessment
methods very carefully so that they are suitable for modern students: they should be delicate
and transparent, give them the opportunity to understand their mistakes and correct them. After
all, the wrong approach, excessive criticism can affect the emotional state of the student and
discourage him from using the language in practice. Here different obstacles can appear ranging
from shyness to fear of making mistakes. Teachers of English should avoid the possibility of such
problems in their classrooms by using the right techniques and assessment systems that will
help students to be more delighted with their communicative skills [8, 325].

For this reason, the European Consulate has created a unified system of language assessment.
It starts from level A1, which is the most basic level and ends with C2, which is the most advanced
level of language proficiency. This assessment system is easy to use as it consists of different sub-
skills. For example, speaking assessment assesses sub-skills such as comprehension, speaking
fluency, vocabulary development through speaking, pronunciation and intonation [9]. Thus,
this assessment method provides a comprehensive evaluation of a skill from different angles.
Moreover, teachers and students can notice what they need to emphasize in their classes.

Investigating the incorporation of the CEFR (Common European Framework of Reference
for Languages) assessment approach into the oral proficiency assessment process may help to
contribute to more precise assessment based on diverse criteria, but also makes cooperative
learning strategies more successful. The CEFR system was developed in 2001 by the European
Consulate to provide a more effective assessment to help improve language skills [10, 50]. CEFR
assesses the ability to apply language in a communicative environment. When teaching with
cooperative strategies, we can track approximate real communication between students. This
will allow us to assess not prepared speech but spontaneous conversation with the real skills
they possess.

The Common European Framework of Reference for Languages (CEFR) provides a highly
organized and methodical framework for assessing and evaluating oral proficiency. Proficiency
assessment is an assessment of the ability to apply knowledge acquired during training in the
real world [11].

Methodology and research methods. The quantitative research method used in this article
was to collect teachers’ valuable insights and practical views on integrating CEFR (Common
European Framework of Reference for Languages) principles into cooperative learning to
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assess oral proficiency with the help of a specially designed questionnaire called Assessing
Oral Proficiency in Cooperative Learning with CEFR. The target audience of this survey was
eleven EFL teachers with varying levels of familiarity with the concepts of CEFR and cooperative
learning with work experience ranging from 1-3 years to more than 10 years.

The 11-question questionnaire was created to collect opinions about oral skills assessment
from teachers who were familiar with the CEFR and cooperative learning as well as those who
were relatively new to these concepts. The questionnaire helped to obtain an understanding
of the concerns, suggestions, and practical considerations of the educators and it formed the
foundation for the content of this article. Responses were collected anonymously. The data
obtained were analyzed and allowed to understand teachers” attitudes towards this topic.

Discussion and observation. According to the analyses of this study teachers of specialty
language subjects such as Basic English, Professional Oriented Foreign Language, English for
Specific Purposes, and Practical course of the First Foreign Language and so on have a positive
attitude towards integrating cooperative learning strategies into their oral skills classes.

Figure 1 shows us how teachers evaluate the speaking skills of their students. We can notice
that the majority, i.e. 8 people or 72.7 percent, take into account speaking fluency. 6 people or 54.5
percent assess oral proficiency based on vocabulary development through speech.

Figure 1. The findings about teachers’ oral proficiency assessment

What aspects of oral proficiency do you currently assess or focus on in your teaching?
11 oTBeTOB

Listening comprehension

Speaking fluency 8 (72,7 %)

Vocabulary development through
speaking

Pronunciation and intonation -3 (27,3 %)

Most teachers assess oral proficiency through informal observations during discussions
(54.5 percent) and through structured tests (45.6 percent). (Figure 2)
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Figure 2. The findings about the way teachers assess oral proficiency level in their classroom

How do you currently assess students’ oral proficiency level in your classroom?
11 oreeros

Through structured assessments/
tests

Informal observations during

discussions bt

Student self-assessment

Peer-assessment

Only 9.1 percent of the respondents were not interested in exploring how CEFR can help
in assessing students” oral proficiency in the framework of cooperative learning strategies.
(Figure 3)

Figure 3. The findings about interests of teachers in topic

Are there any suggestions or areas where you think support or resources could assist in bridging

the gap between cooperative learning and CEFR-guided assessments for oral proficiency?
11 orBetoB

@ Workshops or training sessions on
CEFR and its application in cooperative
learning

@ Access to CEFR-aligned assessment
tools or rubrics

@ Collaborative lesson planning sessions
focused on integrating CEFR into oral
proficiency assessment

@ Online forums or communities for
sharing best practices and resources

63.6 percent of educators are interested in accessing the CEFR rubrics for assessing oral
proficiency within cooperative learning. (Figure 4)
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Figure 4. The findings about teachers” suggestions

Would you be interested in learning more about how CEFR can assist in evaluating students’ oral

proficiency in cooperative learning settings?
11 oreetoB

@ Yes, very interested
® Somewhat interested
@ Not interested at this time

Based on the received answers to the last question of the survey depicted in Figure 4, a
sample rubric based on the recommendations of the European Union Council Resolution was
created to assess students’ oral proficiency in cooperative learning with B1 proficiency level [12].
The majority are also interested in the possibility of using the CEFR system to assess
students’ oral skills. Thus, there is a need to create a tool for teachers in the form of a rubric that
can become an assistant in such a complex matter as assessment of oral skills.

Results. Cooperative learning is a teaching tool that is becoming widely used by teachers
of different subjects. Improving oral proficiency is not always an easy process and causes many
difficulties. We have taken an initiative in creating a CEFR based rubric for assessing students’
oral proficiency in a cooperative way of learning by studying relevant literature and conducting
a survey.

According to Utesheva Yevgeniya, author of the article, “Developing oral proficiency
(western experience)” mastering spoken language is a request of many students who consider
it an advantage for their future career development. Unfortunately, sometimes it is difficult to
obtain decent knowledge and skills due to various reasons that inhibit student development.
One of the reasons is the teacher’s inability to assess properly, so that it does not demotivate, but
helps to advance their skills [13]. After all, it is a very challenging endeavor due to the fact that
the assessment of oral language skill requires an understanding of the structure of grading.

The results of the study show that cooperative learning promotes a favorable learning
environment where students feel more comfortable and motivated to communicate in English. It
improves their oral pronunciation practice and confidence.

The application of cooperative learning strategies also has a positive impact on the social
interaction among students, fosters teamwork skills and empathy, which is an important aspect
of their education and future professional life.

Thus, results of the study can be considered as helpful data for making further research. We
recommend other interested researchers to conduct another survey with similar questions with
international colleagues to have more extensive findings.

To summarize, the enhancement of oral proficiency is a necessary activity that should be
put as a top need in the EFL classroom. Empathy and mutual exchange of knowledge must be
present.

Conclusion. In this article, a study was conducted on the use of cooperative learning
strategies as a way to improve the oral competence of English as a Foreign Language (EFL)
students. The results of the study lead to the following conclusions:
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The effectiveness of cooperative learning strategies was confirmed in the context of
enhancing EFL students’ oral competence. The use of cooperative methods in the learning process
stimulates students’ active participation, develops their communicative skills and promotes
deeper learning. Oral communication skills are best developed through spontaneous speaking
during various conversations, presentations, discussions, and games in groups or small groups.
It can also be used to provide immediate feedback to students on their performance in exercises,
helping to identify strengths and weaknesses in their speech. Giving students the opportunity to
practice their speaking skills in a safe and enriching environment, as in cooperative learning, can
improve their overall effectiveness as communicators.

Based on the above findings, it can be concluded that the use of cooperative learning strategies
is an effective method for improving the oral competence of EFL learners. Further research in
this area could focus on the specific types of cooperative strategies, their applicability in different
learning contexts, and the evaluation of their long-term effects on language acquisition
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A.K. BEMCEHBAEBA
A.H. T'ymunaes ateingarsl Eypasust yaTTeik yHusepcuteTi, Acrana, Kasakcran

BIP/IECKEH OKY ITPOLIECIHAE CTY AEHTTEPAIH, AYBI3IIIA COMAECIM
AAFABICBIH BAFAAAY (CEFR TOCIAI)

Angaatna. Makaaaga mierea Tiai cabarbiHAa KOIIepaTUBTi OKBITY CTPaTErMACHIH KOAAaHY apKbLABI
ceiizeciM JaFABICBIH OaFaday KapacThIpbLAFaH. MaKaJaHBIH MakcaThl — OipBIHFall XaAbIKapaAbIK
CTaHAapT HeriziHAe OipAecKeH OKBITY Tacial GapbIChIHAA colileciM AaFABICHIH OaFalay TypAepiH 3epTTey.
barazay agicrepine mieT TiAiH MeHTepyAiH >KaAIbleypoIaAblK Ky3bIperTiaik xyiiecid (CEFR) enrisy
KapacTHIpBIAFaH.3epTTey OipHemleTapMakTaHTYpaabl. TeopusaabikOeaimMceriieciMAaEAbICBIHAAMBITY,
KOOIIepaTMBTi OKBITY CTpaTernsaapsiH (cooperative learning strategies) sxone CEFR crangaprrapsix
KOAJaHy TaKbIPBIOBIHAAFBI OTAaHABIK SKoHe IIIeT eAAiK 3epTTeyIidepiH saeOMeTTepiHe 104y KacayFa
apHaAfaH. 3epTTeyAiH SKCIEePUMEHTTIK 0eAiri yHUMBepCUTeT OKBITYIIBLAAapBLIHBIH CTyAeHTTepAiH
ceiileciM AaFABICHIH KYIITHIK >KoHe TOIITBHIK JKYMBIC KOHTEKCTiHAe OaFadayFa KaTBICTHI cayadaHaMajaH
Typaabl. 3epTTey HOTIUKeAepiHJe OKBITYIIbldap MeH 3epTTeyllilepre AaCTypAi OKHITyJaH Oeaex,
OipaeckeH OKBITY OapBICHIHAA CoOlileciM AaFAbICBIH OaradayAnl Oacka KBIpLIHAH KapacTBIpyFa >KoHe
OesceHi OKBITY 94icCiH K0AJaHY Tociagepi KOpCeTiATeHAIKTeH 3epTTey TaxKipuOeaik JKoHe TeOpUAABIK
MaHBI3ABIABIKKA 1. 3epTTey TY>KBIphIMAaMachl OOIBIHIIIa KOIIepaTUBTI OKBITY IIeHOepiHje coiiaeciM
JAaFAblLAapbIH Oarasay OKBITYIIBLAAp YIMiH KBISLIKTBHI 9pi TMiMAlI AeTeH KOPBITHIHABIFA Keaai. Ocbr
cebenti CEFR-ra HerizgeareH KomepaTHUBTI OKBITY CTpaTermsdapblH KOAAaHy OapbIChIHAA colilecim
AAFABICBIH OaFasaliTBIH apHalibl aiigap KypblaraH. CoHgali-ak, KeiOip OKBITYIIbLAap KOIepaTUBTI
OKBITY CTpaTerusapblHa apHaAfaH ceMIHapAapFa KaThICyFa HUET 0iaaipai.

Tyitin cesaep: coeiiaeciM garabichl, OipaeckeH okbITy cTparteruscsl, CEFR, baraasay, GaiiaaHbIc,
TOIITBIK JKYMBIC, ©3apa apeKeTTecy, aybl3Ila celileciMAi OaFaaaliThIH PyOpUK.

/.JK. BEMICEHBAEBA

Espasuiickuit HanjmoHaAbHbIN YyHUBepcuTeT uMmenu /.H. I'ymuaesa, Acrana, Kasaxcran

OLIEHKA HABBIKOB YCTHOM PEUM CTY AEHTOB B ITPOLIECCE COBMECTHOI'O
OBYUYEHMJI (moaxoa CEFR)

Annporanusa. B aaHHOM cTaTtbe ToBOpUTCA OO OIleHKe YCTHOM pedr IPM MCIIOAB30BAaHUN
KOOTIepaTMBHBIX CTpaTernii oOyueHs Ha ypOKax MHOCTPAHHOTO sI3bIKa. 1leab 4aHHOI CTaThl — U3YIUTH
BO3MO>KHOCTD OLIEHKM YCTHOII peur B COBMECTHOM OOy4YeHUM Ha OCHOBe eAMHOTO MeXKAYHapOAHOTO
craHgapra. Paccmarpupaercs: BHedpeHme cucteMbl OOIeeBpOITeliCKOM KOMIIETeHIIUM BAaAeHMNs
nHoctpaHHbIM s3bIKOM (CEFR) B MeToapl orjeHuBsaHms. llccaeaoBaHme mMeeT HECKOABKO YacTeid.
TeopeTndeckass 4yacTh IOCBsIIEHa OO30pYy ANUTepaTyphl Ha TeMY Pa3BUTHUA YCTHBIX HaBBIKOB,
IIpMIMeHEeHNsI KOOIIepaTUBHBIX CTpaTernii oOyueHms (cooperative learning strategies) m crangapTos
CEFR. DxcriepuMeHTaabHas 9acTh MCCAeA0BaHUsl COCTOUT U3 OIIpoca IpenoJaBareaell YyHUBepcuTeTa
Ha JIX OTHOIIIEHVI:I K OIIeHMBAaHMIO YCTHOI peul CTYAE€HTOB B KOHTEKCTe ITapHOII U TPYIIIIOBO pabOTHL.
PesyabTaThl mccaesqoBaHUs HeCcyT B ceDe IMPaKTUYECKYIO M TEOPeTUYeCKylO 3HauMMOCTh, IOTOMY
YTO MOTYT IIOMOYb IpeliojaBaTeAsM U MCCAeJ0BaTeAsM IOCMOTPETh IO-MHOMY Ha OlleHNMBaHUe
YCTHOI pedn BHe MHAUBMAYaABHOI pabOTEI U MOMYASPU3MPOBATh STOT aKTUBHBIN METOJ, OOyUeHMsI.
VccaesoBanue AeaaeT BBIBOJA, UTO AAs yuUTeAell MHTepeCHa TeMa OIleHMBaHMs YCTHBIX BAaJeHUII B
paMKax KooIlepaTuBHOTO oOyueHMs. bbla MHTepec B BCIIOMOTaTeABHBIX CPeACTBax B BUJe PyOpUKa,
KOTOpHIN OBlA CO34aH IO BTOI IpuumHe. HekoTopsle yunteas mM3bsABUAN >KeAaHMe yIacTBOBATh B
CeMIHapaXx, IOCBSIIeHHBIX KOOIIePaTVBHLIM CTPaTeTMAM OOyJeHN.

Karouesble caoBa: BAajeHNe yCTHOM pednlo, cTpaTernu copMectHoro ooydenns, CEFR, omenka,
KOMMYHMKaI, paboTa B KOMaHJe, B3aIMOJENCTBIe, PYOPUK A5 OLeHMBAHM: BAajeHNe YCTHON
peun.
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